
Level: Consultant 

Contract Type: International Consultancy  

Closing date: 14 November 2021 - Midnight (Fiji Time) 

Duty station: Home Based (working hours required for Tarawa, Kiribati) 

Duration of contract: 50 working days spread over 5 months (15 Dec 2021 – 15 May2022) 

Title: Conducting Mid Programme Review on effectiveness of Comprehensive Sexual 

Education/Family Life Education in Kiribati  

 

The Consultant reports directly to the Adolescent and Youth Technical Specialist and working in close 

collaboration with the country colleagues.   

Comprehensive Sexuality Education/Family Life Education (CSE/FLE) is a curriculum-based process 

of teaching and learning about the cognitive, emotional, physical and social aspects of sexuality and 

family formation. A well designed and implemented CSE/FLE program can prepare children and 

young people for healthy and responsible relationships throughout their lives. CSE/FLE also supports 

young people to safeguard their own and others’ sexual and reproductive health and rights (SRH&R). 

It aims to equip children and young people with knowledge, skills, attitudes and values that will 

empower them to: 

 Realize their health, well-being and dignity;  

 Develop respectful social and intimate relationships;  

 Consider how their choices affect their own well-being and that of others; and 

 Understand and ensure the protection of their rights throughout their lives.  

 

Within the context of CSE/FLE, the concept of ‘sexuality’ typically includes learners’ understanding 

of the human body and reproduction; emotional attachment, love and mutually respectful 

relationships; gender, gender identity and sexual orientation; and sexual intimacy. CSE/FLE can assist 

young people to maintain their wellbeing, and the wellbeing of their families, as they manage a range 

of challenges that some of them will inevitably encounter during their youth and across their life 

course. These include pregnancy and unsafe abortion (particularly in settings with high rates of 

adolescent pregnancy), access to modern contraception when needed, violence (including sexual 

violence), HIV and sexually transmitted infections (STIs), explicit media, cyberbullying and sexting, 

poor emotional and mental health, and use of alcohol, tobacco and other drugs. CSE/FLE also 

provides an opportunity for young people to reflect on their values and rights, and what they want in 

future relationships and future family life. This empowers learners to form respectful, emotionally 

rewarding social and intimate relationships that are a critical part of individual wellbeing and social 

cohesion. 

 

Aim 

To review the programme’s relevance, efficiency and effectiveness in achieving its results/outcomes 

(implemented in Kiribati). This will include assessing CSE/FLE knowledge, attitudes and practices 

https://www.unfpa.org/resources/united-nations-staff-categories


among learners and teachers, which will establish progress towards impact of the programme when 

completed. 

  

Objectives and focus questions 

Table 1 Research objectives and indicative focus questions 

Mid-term 

Review criteria 

Focus questions – further questions may emerge during initial scoping and/or 

data collection stages 

Relevance 1. Are the programme activities and outputs consistent with the intended 
outcomes and objective?  

2. To what extent is the programme relevant?  
a. Does it align with Kiribati’s national plans/priorities? 

b. Does it align with UNFPA, global and regional strategies, frameworks 

and policies? 

 

Efficiency 1. To what degree are resources (human, goods and services, technical and 
financial etc.) provided/available to implement the programme activities to 
achieve the expected results/outcomes?  
 

2. How well is the availability/usage of means/inputs managed?  
a. Have activities supporting the strategy been cost-effective?  
b. Do the results achieved justify the costs? Could the same results be 

attained with fewer resources? 
 

3. How efficient is the overall coordination with stakeholders and management 
of the programme?  
a. Have project funds and activities been delivered in a timely manner? 

 
 

Effectiveness  1. Has the programme/project been effective in achieving its planned 
outputs/results? 
a. What is the current state of implementation? 
b. What do learners and teachers know about SRHR compared to before 

the programme implementation? 
c. What are learners and teachers’ attitudes to SRHR and gender compared 

to before the programme implementation? 
d. What are learners and teachers’ practices relating to SRHR compared to 

before the programme implementation?  
e. To what extend has the FLE curricula and tools provided been useful?  
f. How do learners and teachers experience FLE delivery in the classroom, 

and to what extent does this align with CSE concepts? 
 

2. As presently implemented, what is the likelihood of the programme/project 
results to be reached/achieved?  
a. What have been the barriers and enablers to implementing TA-

supported activities in ways that are aligned with CSE concepts?  
 



3. Does the programme work effectively with all relevant stakeholders?  
a. What is the level of satisfaction and ownership of the programme among 

stakeholders? 
 

 

 Scope of Work 

A cross-sectional study collecting qualitative and quantitative data will be undertaken.  

The study will focus on the knowledge, attitudes and practices in relation to CSE/FLE from the 

perspective of learners, teachers, and school leadership, as well as integrating broader insights from 

key stakeholders in the sector.  

The study will include three components: 

 Surveys implemented in the final 1-2 months of the school year across all schools delivering 
FLE in that calendar year, with all learners enrolled in FLE classes as well as all teachers 
responsible for delivering FLE lessons; Individual interviews and Focus Group Discussions 
conducted towards the end of the school year across a sample of five schools delivering FLE 
in that calendar year with a sample of learners in the school grade immediately preceding the 
grade in which CSE/FLE is first taught (e.g. grade 5),  a sample of learners enrolled/completing 
in FLE classes, teachers delivering FLE lessons, and school leadership; and 

 Key Informant Interviews with curriculum specialists/ officers, members of FLE committees, 
UNFPA staff and relevant stakeholders in the sector. 

Its strongly recommended that at least two staff identified from the Ministry of Education research 

unit are involved to lead data collection for surveys, training research assistants and interviewing/co-

interviewing key informants. 

 

Surveys 

The learner survey and teacher survey will include validated age-appropriate measures that have 

been demonstrated to capture knowledge, attitudes and practices relevant to FLE. The purpose of 

using validated measures is so that results can meaningfully be compared across settings and over 

time. Validated measures that may be used to capture these concepts are outlined in Table 1 below. 

Table 2 Indicative survey measures 

Content 

area 

Learner survey Teacher survey 

Knowledge - Knowledge questions of WHO 
Illustrative questionnaire for 
interview-surveys with young people 
(sections 2, 7-9) [Cleland 20014]; and 

- California Critical Thinking Skills Test 
(CCTST) [Facione 1994, Miri 20075,6] 

- Keogh’s Teacher Training sub-scale 
[Keogh 20207]; and 

- Teachers are trained in referring 
students to appropriate services 
[SERAT8] 

Attitudes - Ambivalent Sexism Inventory for 
Adolescents (ISA) [Ramiro-Sánchez 
2018, De Lemus 20089,10];  

- Gender Equality subscale of the 
Attitudes towards Women Scale for 
Adolescents (AWSA-GE) 
[Jaruseviciene 201411]; 

- Keogh’s Values Imparted sub-scale 
[Keogh 20207] 



- Acceptance of Teen Dating Violence 
(ATDV) [Ruel 202012]; and 

- Perceived Peer Acceptance of 
Violence (PPAV) [Bogen 202013] 

Practice - Keogh’s Comprehensiveness, 
Monitoring and Evaluation, Teaching 
Methods, Resources, and School 
Environment sub-scales [Keogh 
20207]; 

- Teachers engage in participatory 
classroom teaching [SERAT 
(adapted)8]; 

- Adapted sub-scale of General Self-
Efficacy scale (GSE) [Luszczynska 
2005, Schwarzer 201014,15]; and 

- Sexual and Reproductive 
Empowerment Scale for Adolescents 
and Young Adults (SRESAYA) 
[Upadhyay 202016] 

- Keogh’s Monitoring and Evaluation, 
Teaching Methods, and Resources 
sub-scales [Keogh 20207] 

Depending on the school grade(s) in which CSE/FLE is implemented, the tool for the learner survey 

may be adapted to ensure that its content is age-appropriate for each school grade where it is 

administered. 

All students enrolled in FLE classes, and all teachers responsible for delivering FLE, will be invited to 

complete the survey. 

Both the learner survey and the teacher survey will be self-administered. Students will complete the 

student survey during FLE classes, in the last 1-2 months of the school year. Teachers will complete 

the teacher survey during the last 1-2 months of the school year. All surveys will be anonymous, with 

some sociodemographic data collected to assist in analysis. 

Development of survey tools should ensure that they can be integrated into routine CSE/FLE classes 

in subsequent years, following the conclusion of this study.  

These tools may be used as a central reporting mechanism, for example via Education Management 

Information System (EMIS). They may also be used at the school level to assist teachers and school 

leadership in identifying student needs and any gaps in student understanding of key concepts, to 

inform future CSE/FLE teaching and other relevant school initiatives.  

Interviews and focus group discussions – school-based 

Interviews and focus group discussions will be conducted at five schools that have delivered at least 

six months of FLE classes, selected for maximum diversity (i.e. purposively sample schools with more 

vs. less supportive leadership). At each school, the following data collection activities will be 

conducted: 

 8 individual interviews with learners (expected duration 45-90 minutes), comprising: 

o 2 girl and 2 boy learners enrolled in CSE/FLE classes; and 

o 2 girl and 2 boy learners in the school grade immediately preceding the grade in 

which FLE is first taught e.g. grade 5 

 4 focus group discussions with learners (60-90 minutes), comprising: 



o 1 discussion with girl learners and 1 with boy learners enrolled in FLE classes; and 

o 1 discussion with girl learners and 1 with boy learners in the school grade immediately 

preceding the grade in which FLE is first taught e.g. grade 5 

 1-2 individual interviews with teacher(s) delivering FLE (45-90 minutes) 

 1-2 individual interviews with school leadership (expected duration 45-90 minutes) 

Topics to be addressed with each sub-group of participants are outlined in Table 2 below. 

Table 3 Suggested topics for qualitative data collection 

Participant 

group 

Data collection 

method 

Topics 

Girl and boy 

learners 

enrolled in FLE 

classes 

Individual 

interview 

- What is the aim of FLE, and what do you think the aim 
should be? 

- Challenges or discomfort when participating in FLE, 
including relating to teacher knowledge and attitude, 
lesson content, lesson delivery style, peer group 
dynamics, classroom gender dynamics, opinions of 
parents/family/community.  

- What is missing from FLE content that you think 
should be included? 

- Can you think of a situation where you realized that 
what you learned in FLE classes had impacted your 
SRH and gender attitudes? 

- Can you think of a situation where you realized that 
what you learned in CSE/FLE classes had impacted 
your peers’ (girls and boys) attitudes? 

- Do you think your peers treat you any differently due 
to your sex as a result of CSE/FLE classes? 

- Have you adopted any of the behaviors 
recommended in CSE/FLE classes?  

Focus group 

discussion 

- What is the aim of FLE, and what do you think the aim 
should be? 

- Do you think there is a need for FLE among young 
people (girls and boys) in this country? 

- What do you think young people (girls and boys) from 
this country should learn during FLE classes? Was all 
of this content included in the classes you completed? 

- Do you think FLE has changed how students in your 
grade/your school interact? 

- What would make the ideal teacher to deliver FLE 
content? (make the question multiple choice) 

- What would you like your parents/family/community 
to know about FLE? 

Girl and boy 

learners yet to 

begin FLE 

classes e.g. in 

Grade 5 

Individual 

interview 

- What is the aim of FLE, and what do you think the aim 
should be? 

- Do boys/girls at school treat you differently because 
you are a girl/boy? Is there anything about that 
treatment that you would like to see changed? 

- What would you like to learn about within the FLE 
focus areas (gender power dynamics, sexual and 



reproductive health, managing conflict and 
relationships, etc.)? 

Focus group 

discussion 

- What is the aim of FLE, and what do you think the aim 
should be? 

- Do you think there is a need for FLE among young 
people (girls and boys) in this country? 

- What would you like to learn about within the FLE 
focus areas (gender power dynamics, sexual and 
reproductive health, managing conflict and 
relationships, etc.)? 

Teachers 

delivering FLE 

Individual 

interview 

- Perceived need for FLE 
- Barriers and enablers encountered when 

implementing FLE, including from colleagues, school 
leadership, learners, and parents/family/community 

- Confidence delivering content across the FLE focus 
areas 

- Specific topic areas where there was high demand, or 
high discomfort, among learners (girls and boys) 

- Appropriateness of support from school leadership 
- Appropriateness of training, professional 

development, and any other preparation for 
delivering FLE 

- How FLE content aligns with other curriculum 
development work, e.g. via Kiribati Education 
Improvement Program (KEIP) and Respectful 
Relationships 

School leaders Individual 

interview 

- Perceived need for FLE 
- Anticipated outcomes of FLE (positive and negative) 
- Barriers and enablers encountered when 

implementing FLE, including from colleagues, 
teachers delivering FLE, learners, and 
parents/family/community 

- Leadership strategies adopted to implement FLE 
- Decision-making about how to deliver FLE content 
- Impact of FLE content and/or key messages on 

broader aspects of school life (e.g. school policies, 
teaching in subjects beyond FLE, management of 
students) 

- Appropriateness of support and guidance received 
from MOE 

- How FLE content aligns with other curriculum 
development work, e.g. via Kiribati Education 
Improvement Program (KEIP) and Respectful 
Relationships 

Data collection at each school should be over a 2-3-day period and should be led by a team of locally 

based researchers fluent in local language(s), including at least one female and one male researcher.  

Data collection with learners and teachers should be conducted by field researcher(s) of the same sex 

as the participant. Ideally, focus group discussions should be managed by two field researchers – one 

to lead the discussion and another to take notes and manage the administrative aspects of the 



discussion. Where required, interviews and focus group discussions may be conducted in Q3 2022, to 

allow sufficient time for analysis and write-up by the end of the 2022 calendar year. 

Key informant interviews 

With regard evaluation criteria of Relevance and Efficiency, various key informants will be identified 

for assessment and stakeholders who are able to provide insight into how TA and other relevant 

programs influence delivery of school-based FLE will also be interviewed as key informants. While 

additional key informants are likely to be identified during initial scoping for the research, a 

preliminary list of key informants in Kiribati is provided below: 

- Associate lecturers 

- Leadership at Kiribati Teacher College 

- Representative from MOE- Curriculum Development & Resource Centre (CDRC) 

- CDRC FLE Coordinator – Supported by UNFPA 

- UNFPA Kiribati Program Analyst managing FLE work 

- Representative from Kiribati Education Improvement Program (Helen Stannard) 

- Adolescent and Youth Technical Specialist/UNFPA (Brian Kironde) 

- TA International Programme Coordinator/UNFPA (Kathleen Taylor)  

- Representatives from Family Planning NSW, IPPF, and any other Regional Implementing 

Partners tasked with contributing to FLE curriculum development or related work 

Data analysis and interpretation 

Data collection will be conducted in language(s) spoken fluently by the participants. Survey responses 

will be entered into a secure electronic database (e.g. REDCap/Kobo) for rapid analysis. Interviews 

and focus group discussions will be audio-recorded, transcribed verbatim, and then translated 

verbatim to English if required.  

Survey data will be analysed using SPSS or a similar quantitative analysis support software, taking 

clustering effects into account. Descriptive statistics will be reported at the national level and school 

level, as well as subnational level if desired. Data will be disaggregated by sex, and by age where 

relevant. Scores for validated measures will be calculated according to the methods used in the 

relevant validation study. No individual respondent will be identifiable from the reported data. 

Data from interviews and focus group discussions will be analysed using NVivo or a similar qualitative 

analysis support software. Data analysis will be defined by the research questions / lines of enquiry, 

as well as expediting progress towards subsequent round(s) of analytical coding.  

Throughout analysis, responses from female and male participants will be considered separately to 

identify gendered patterns in the data. 

Preliminary findings will be shared with country and regional stakeholders for validation. Feedback 

will be incorporated into the final version of the findings. 

Key deliverables: 

The activities between 2021-2022 are: 

 Design research study and data collection tools; write protocol and seek in country 
approval for KIR (Q4 2021 – Q1 2022).  

 Identify, recruit and train local research assistants to collect data on the ground for 
KIR (Q1, 2022 5-7 days)  



 Coordinate data collection for KIR, including quality assurance (Q1, 2022 for 15 – 20 
days)  

 Analysis and report writing for KIR (Q2 2022 for 15 days) 
 

Tasks Deliverables Schedule 

Prepare a draft inception report outlining the 

detailed methodology and work plan/timeline 

(Gantt chart) to complete this assignment, and 

finalize based on feedback received. 

Design research study and data collection tools on 

knowledge, attitudes and practice; write protocol 

and seek in country approval 

Inception report with report 

outline 

 

Data collection tools 

1 day 

 

 

5 days  

(Q4) 

Data collection: 

 Identify, recruit and train local research 
assistants to collect data on the ground. 

 Conduct survey 
 Design learner survey tool, test and 

implement.  
 Design teacher survey tool, test and 

implement. 
 Conduct School based interviews and focus 

group discussions 
 Complete FGD tools. 
 Develop a sampling plan 
 Arrange, conduct, code, and synthesize the 

observation findings 
 Conduct key informant interviews; develop 

tools and implement. 
  

 

 

 

7 days (Q1 

2022) 

 

20 days (Q1 

2022) 

 

 

 

 

 

 

Report writing:  

 Conduct data analysis, interpretation and 
draft report writing 

 Conduct validation workshop with UNFPA 
and key stakeholders to discuss key 
findings, lessons learnt and 
recommendations.  

 Finalize report and external brief 

Draft Final Report for UNFPA 

review (including Draft Final 

Report, external brief and 

lessons learnt) 

 

Final Report of 10-40 pages (plus 

any appendices) with key 

recommendations. 

 

Two-page external brief 

15 days (Q2 

2022) 

 



Dissemination of findings Dissemination report (Not 

exceeding 3 pages) 

Present and facilitate discussion 

of the study report at UNFPA 

organized dissemination events. 

2 days (Q2 

2022) 

 

 

 

 

Expected Travel 
While traveling, consultant will provide his/her own computer or other equipment (e.g., tape 

recording technology for focus groups) needed for work. In country mission is subject to lifting of 

COVID-19 travel restrictions should the consultant reside outside Kiribati.  Where the consultant is 

required to travel, UNFPA Pacific will provide: Sample tools for adaptation and utilization; travel 

support. 

Requirements and Qualification  

 Relevant Master’s degree in Public Policy, Public Health, Education etc. with at least 10 years 
of professional experience in education, government policymakers, including designing, 
supervising, monitoring, evaluation of education programmes required. 

 Experience coordinating and conducting in-depth individual interviews; secondary research 

(desk reviews); policy assessment; program planning or evaluation.  

 Knowledge and good understanding of education learning outcome assessment frameworks. 

 Familiarity with the Pacific Islands region & recent experience in use of SERAT20 tools  

 Professional knowledge of UNFPA’s global and regional programme frameworks, including 

the ICPD Programme of Action; 

 Ability to work under pressure and deliver high quality results on time; 

 Excellent oral and written communication skills 

 Experience in policy analysis 

 

Languages:  

Fluency in English; knowledge of other official UN languages is desirable.  
 

Other Desirable Skills: 

• Prior experience in Pacific 
 

The consultant is required to work remotely and utilize his/her own laptop. 

How to Apply: 

 Register your profile in the UNFPA Consultant Roster via 

https://www.unfpa.org/unfpa-consultant-roster and  

https://www.unfpa.org/unfpa-consultant-roster


 Submit cover letter stating how you meet the above criteria, CV, P11 and your 

professional fees by email to vacanciespsro@unfpa.org by midnight on 14th 

November 2021 with title: “Consultant- CSE/FLE Kiribati Consultancy”. 
 

mailto:vacanciespsro@unfpa.org

